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The Role of Artistic Creativity in 
Shaping Humanity's Future 
Van James 
Honolulu, Hawai'i 

Nebula by Van James 

It should be rather obvious that artistic creativity has been 
a major influence in shaping human civilization over time. 
Architectural, sculptural, painted, musical, poetic-dramatic, 
and artistically moved-dance evidence from the past makes 
this abundantly clear. It is only in the last couple of century’s 
or so that doubt in the benefits and purpose of artistic creation 
have crossed the collective mind, the ever-intensely focused 
intellect of humanity; is art just subjective self-expression, is 
it redundant reproduction, is it a playful luxury and just an 
investment possibility? Is art at all useful or meaningful?

Therefore, many studies have been undertaken attempt-
ing to quantify and justify art’s continued existence in our 
technological age. One such study in the US was sponsored by 
the National Conference of State Legislators asking whether 
art had any measurable significance in the education of young 
people. The governors of the fifty United States paid for experts 
from various fields to research this question. Their empirical 
findings were published under the title Reinventing the Wheel: 
A Design for Student Achievement in the 21st Century, (1992). 
With many statistics, graphs and charts, this study came to 
some rather enlightening conclusions, namely: 

Art excites learners and keeps them curious to learn more. 
Art stimulates creative problem-solving, decision making 
	 skills, and critical thinking.
Art promotes developmentally informed perception. 
Art helps promote self-discipline, self-esteem, and self-
	 awareness.
Art provides the possibility for alternative ways of 
	 assessing students.
Art builds cooperative learning and develops multicultural 
	 understanding.
Art can integrate all subject areas in a school.
Many other independent studies have added to this list of 

benefits provided by artistic creativity in education and other 
fields. And yet politicians, administrators, teachers and parents 
still cut funding for art, strike opportunities for access to art, 
and dissuade young people from pursuing careers in art.

In considering humanity's future it is of interest that Ru-
dolf Steiner said, “Art must become the lifeblood of the soul,” 
(The Younger Generation, lecture 12) and he clearly pointed 
to the need for all human vocations to develop “artistic feel-
ing”; as in the art of education (Waldorf ), the art of healing 
(anthroposophically extended medicine), the art of agriculture 
(biodynamic farming), etc. 

It is with this present situation in mind that the Visual Art 
Section at the Goetheanum has recently taken-up the question, 
“The Creative in the Artistic Process and its Meaning for the 
Human Being and Social Processes.” Conversations amongst 
artists have already taken place on this topic and will be pursed 
as a research project into the future through further confer-
ences and gatherings. 

In the same vein, the Visual Art Section of North America 
has committed to an extended research project into “The Im-
portance of Artistic Creativity for the Future Development of 
Humanity.” It has organized on-line groups in Canada and 
California to take-up this question with more groups envi-
sioned in the coming months. 

In addition, more than a hundred participants gathered 
recently on the Nurturer’Studio online platform in Asia to 
address the question “The Role of Artistic Creativity in Shap-
ing Humanity’s Future”. Valuable experiences were shared 
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and recorded by the participants from twenty countries and 
a follow-up session is planned for the autumn with questions 
such as: what characterizes the beginnings of artistic creativity, 
what is the nature of being in the process of a creative activ-
ity, being in “the zone”, and what defines the conclusion of a 
creative process—when does one know an artwork is finished? 

Because of the nature of these questions—however one 
wishes to formulate the significance of art—it suggests cross 
disciplinary collaboration with educators, health practitioners, 
social scientists, and others. For instance, an online conversa-
tion on this topic is planned with Waldorf alum (the field of 
youth work and education overlap here with the visual and 
performing arts). Tremendous potential gestates in the question 
underlying artistic creativity!

In Rudolf Steiner’s words: “The artistic must not be allowed 
to exist in civilization as a pleasant luxury next to serious life, 
a luxury we consider an indulgence, even though we may have 
a spiritual approach to life in other ways. The artistic element 
must be made to permeate the world and the human being 
as a harmonious divine spiritual law.” (Essentials of Education, 
lecture 3)

An important step in this Visual Art Section project is not 
just the gathering of previous research studies concerning the 
importance of art in the workplace, papers on the importance 
of art and creativity in education, medicine, therapies, com-
merce, politics and social life, but to question even deeper into 
what exactly is being tapped into, transformed and fashioned 
toward the future in the human being when artistic creativity 
is engaged in. And in this regard, how do we go about making 
art into the lifeblood of the soul?

The Presence of Stars
Bert Chase, Vancouver, Canada

[Abridged for length from a newsletter for the Anthroposophical 
society in Canada, Sept. ‘24]

Painting by H-E Cross

Attending to [the] great cosmic process, we are reminded 
of our interconnection with [the] vastness of cosmic light. 
There our birth’s star shines down upon each of us. This sin-
gular relationship between self and star is inseparable from our 

journey through life. It stands behind, illumines, who we are.
This awareness reveals how remarkable the evolving of 

our soul life is. The thoughts, the feelings, the impulses that 
awaken within each of us are unique, just as our guiding stars 
are unique. This distinctness is essential for our journey to our 
self. This singularity appears as our distinct perceptions, our 
distinct questions, our distinct struggles and aspirations. These 
are the garments of an evolving unique person-hood. 

With this awareness we are given the possibility of under-
standing why the thoughts and experiences that awaken within 
us are different from those of others. Why is it that thought 
can lead to such varied perceptions and opinions? From star to 
inner reflection, to unique thoughts, to distinct and separate 
opinions; is this stream out of the cosmos into the world, of 
necessity informed by the guiding presence of our star?

As an architect, I have been on a lifelong quest for the true 
sources that shape our world, the environments we create, the 
architectural forms we live within. Arising during my univer-
sity years, this enigma led me to a critical turning point in 
life. This led to anthroposophy, Rudolf Steiner, and a lifelong 
field of inquiry. This, in turn, initiated a search for colleagues 
who have shared this quest. A commitment to the School for 
Spiritual Science and help with the founding and cultivation 
of the Visual Arts Section in North America followed. 

Within the Visual Arts Section a critical concern for the 
‘Way of Art’ has arisen. Humanity is now confronted with 
one of the most critical challenges of our time. What is it 
to create? With this question we must truly understand the 
interrelationship of substance and inspiration, the mystery of 
the soul and spirit.

Rudolf Steiner makes it very clear that nothing can appear 
in the world as the result of human effort, without the use of 
spiritual forces. Every act of creativity arises out of the media-
tion of the creative person between matter and the realm of 
unseen influences. This is the act of creation. These unseen 
influences lie within the spiritual universe, or the universe that 
the starry cosmos gives a sense visible expression of.

We know from all of anthroposophy, that these invisible 
influences are complex. Some support human evolution, and 
the essential dignity of the human being. Others work directly 
against human evolution. The creative act bridges these worlds, 
bringing human beings into direct relationship either with 
those beings who support a true evolution, or those who stand 
against it. Understanding, truly grasping, this fundamental real-
ity of the creative act is essential for the cultivation of a bridge 
between the visible and invisible, the material and spiritual. 
This affects everything that we do, as this foundational human 
capacity is now under direct attack.

Human creativity has been harnessed to develop tools that 
are inspired by spiritual beings, who Rudolf Steiner cautions 
are not helpful. These tools have evolved to the point where a 
collective, if generally unconscious, agreement exists that these 
technological instruments have what appears to be, a kind of 
intelligence, artificial intelligence.
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The evolving perception within human culture is, that 
these technologies, as they now appear to have their own 
intelligence, can assume all the capacities that humanity has 
cultivated over millennia. Central among these is the capac-
ity for creative invention. So, the general, current agreement 
is that artificial intelligence can create.

This asks us to negate the most fundamental gifts of 
the human being, the capacity to invent, to bring about 
something completely new, something that has not yet been 
revealed within the material world. Creativity has to do with 
a mysterious magical capacity, unique to the human being. 
This is a capacity to engage with the ‘not yet revealed’, to 
perceive what might gradually come into being out of the 
spiritual world. 

The currently cultivated belief in artificial intelligence 
as a form of superhuman reality, a presence that can ascribe 
to itself the most sacred of human capacities, is one of the 
most profound challenges to humanity's future. 

Recognizing this, the Visual Arts Section worldwide has 
taken up a deep exploration of the nature of creativity, and 
its relationship to reality, both material and spiritual. The 
intention of this deep inquiry is to more fully understand 
this phenomenon, and to do so in a way that our fellow 
human beings can recognize and appreciate.

Dear friends, let us go out under the cleansed skies of 
Michael. Let us turn our gaze upward and experience, at the 
core of our being, the sacred thread that unites each of us 
with our star, ever faithful, there in the vast complexities of 
the cosmos. Let us attend to the miraculous interrelation-
ships of these individual points of radiance, forming con-
stellations. Experience this presence of the stars both within 
ourselves, as individuals, and within the human family.

Can we learn to experience our incomprehensible dif-
ferences as the working of these points of light into our 
individual personalities, essential for the forming of the 
constellations that bring us as individuals into relationship 
with others?

Can we recognize that, in our anthroposophical striving, 
we already are communities of researchers, carrying key 
questions that shape our lives? Is spiritual strength present 
when we recognize these interrelationships, that we are in-
deed developing those organs needed to bridge the cosmos 
of spirit and humanity? 

 

 
tiffany@bacwtt.org www.bacwtt.org

https://www.bacwtt.org/northern-ca-waldorf-teachers-conference-2025/
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THE PATH TO ORGANIC ARCHITECTURE         
Project of the Waldorf School campus in Reno
Oldrich Hozman, Prague/Dornach, CZ/CH

When I was about to come to the United States of America in May 2019 to design the newly planned Waldorf 
School campus in Reno, I planned a study trip right after my arrival. Because I wanted to visit and see all the Wal-
dorf schools in California. There was only one in Nevada and I was supposed to be there to develop it. I wanted 
to connect with the spirit of anthroposophy and the spirit of the landscape in Nevada and California. So I planned 
a round trip through Sacramento, San Francisco and then up the west coast of the United States to Los Ange-
les. I visited most of the Waldorf schools and Waldorf kindergartens. In order to perceive the nature of the high 
mountains and valleys of the Sierra Nevada, I then drove back inland. I wanted to see Death Valley, the Las Vegas 
area, and the Colorado River. I was returning through national parks (eg Yosemite) towards the capital of Nevada, 
Carson City. And then around Lake Tahoe and the Truckee River back to the city of Reno. Only after arriving in 
Reno, Nevada, I started working as an architect on the design of the new Waldorf school campus.

At the very beginning of the design process, I observed the surrounding landscape of the city of Reno together 
with a college of teachers and together with several active parents. We have been to the property several times. 
I recommended that each of them choose a place on the horizon. It could be a valley, a saddle or some moun-
tain ridge. And then each of them modeled this landscape motif. Thus, the whole group gradually tuned in to 
the character and spirit of the surrounding landscape. The participants also became aware of the movement of 
the Sun across the sky and the world directions. Later, it helped us in the consensus design of the entire school 
campus.
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This was followed by the participatory design of the newly planned school campus. My method is to allow future 
users to be personally involved in the design process as much as possible. From the beginning, I involve them in 
artistic processes during the creation of designs. In this way, the higher spirit of inspiration of the whole group 
can be manifested. It also becomes possible to capture and connect with the spirit of the place, which refers to 
the unique character of a specific plot of land.

To support this connection, I invited the workshop participants to walk individually from the borders of the plot 
to its center. This exercise helped them attune to the essence of the land and contribute more meaningfully to 
the design process.
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The participants of the workshop were asked to draw on a prepared map where they felt the mood of the outer 
street ended and where they perceived the possible start of the school’s construction. It was an exercise in sens-
ing and perceiving how far inward from the boundary of the property construction could begin.

After everyone completed this exercise individually and marked their impressions on the map, we met to share 
our observations. Remarkably, the results were very similar. This led us to a collective agreement on the sensed 
boundaries for the possible start of the buildings relative to the land borders. We marked these agreed boundar-
ies on the prepared mat beneath the model.

Following this, we had conversations about the necessary number of rooms and the types of educational spaces 
required for the campus. Once the list of rooms and their respective sizes was complete, I cut them to scale from 
paper. We then began the conscious process of placing these scaled room representations in context on the plot 
map, aligning them with the collective vision.
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To summarize, we first worked with the spirit of the surrounding landscape, allowing its character to guide our 
understanding. Then, we attuned ourselves to the genius loci—the unique essence of the place—and subse-
quently to the spirit of the individually proposed buildings. All of this was achieved through a calm, contempla-
tive, and creative process.

We listened to one another, building upon each other's ideas and thoughts. After a participatory process and 
mutual agreement, the basic building masses were placed at specific locations that harmonized with the collec-
tive vision and the land's natural flow.

 Locations in the model were determined. At this point, another creative and simultaneously social artistic pro-
cess began. Together, we started shaping the masses and volumes of the buildings. The Waldorf teachers con-
tributed valuable insights into what shapes are appropriate for each developmental stage of a seven-year child 
period.

For example, the shapes of the kindergarten buildings were designed to be softer and more rounded than those 
of the elementary school buildings. A very young child benefits from rounded and enclosed shapes, such as an 
indoor play yard, which provide a sense of safety and nurturing. Meanwhile, a child in the second seven-year 
period can thrive in more individualized and well-defined architectural forms, which reflect their growing inde-
pendence and evolving perception of the world.
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In this joint phase of creation, inspiration from the shapes of the surrounding landscape also manifested itself. 
Impulses emerged as memories of modeling small sculptural forms inspired by the nearby mountains. I also 
encouraged the group to observe the mineral, plant, and animal kingdoms in the area, teaching them to notice 
evolving shapes and changes in the rhythm of the day and the seasons.

As a result, the roofs began to come alive, expressing rhythm and movement. A metamorphosis of shapes 
emerged naturally, reflecting the dynamic spirit of the landscape. There was no need for excessive discussion 
during this process. Instead, the focus was on fostering a calm, creative mental atmosphere. Hands and fingertips 
seemed to shape and connect forms intuitively, manifesting the group’s shared artistic will. This so-called "will-
ing" activity represents the spiritual forces of the Thrones—Spirits of Will. Through free action, wisdom enters 
the emerging forms.

In this collaborative process, the group gradually elaborated and deepened their work. The Spirits of Wisdom 
(Kyriotetes) acted through the rhythms of the emerging, interconnected forms, influencing the etheric level. In 
organic architecture, this rhythmic experience develops further into a mood, reflecting the astral level where the 
Spirits of Movement (Dynamis) operate. At the highest spiritual level, inspiration, intuition, and imagination were 
allowed to flow into the creative process—both from individuals and the collective. These are the Spirits of Form 
(Exusiai), representing the level of individual organization (the "I") or the higher Self that spiritually guides the 
group.

When these spiritual forces are invited into the creative process, a profound experience of total consensus 
emerges. The participants not only appreciate the resulting designs, but also feel a deep connection to the 
landscape, the land, and the surrounding environment. These forces imbue the work with qualities of hope and 
aspiration, awakening the will to act. They carry the group forward, helping to explore further possibilities for 
realization and creating an overall foundation of health.

When considering the content of the plan for the school campus, we were also inspired by children. We sought 
their wishes and ideas about what they would like to see in the buildings and gardens of the school. With sev-
enth- and eighth-grade students, I modeled their ideal vision of a school, including its placement within the ter-
rain and specific details of the buildings, playgrounds, and gardens. Certain motifs emerged frequently, such as 
groups of large trees, orchards, gardens, or water features. These ideas likely stemmed from the scarcity of trees 
and streams in Nevada’s suburban areas—natural elements that children instinctively yearn for.
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In this way, it became possible to incorporate the ideas and needs of teachers and parents, as well as the wishes 
and dreams of the children, into the entire project. This inclusive approach ensured that the design reflected a 
harmonious balance of perspectives and aspirations.

In today's world, and even more so in the future, the social process of preparing for construction will become 
increasingly important—just as important as the social process of the construction itself. On the journey toward 
individualization, each of us seeks ways to express ourselves through our personal biographies. Similarly, every 
social group strives for its own self-determination.

Through artistic anthroposophical work, we are enabled to achieve this. It is this connection—between individu-
als, groups, and the broader spirit of creation—that unites us. That was, and remains, the ultimate goal of this 
project.

Completed model of the campus of the Waldorf School in Reno, Nevada.
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The floor plan of the campus area is thoughtfully organized to reflect both functionality and harmony with the 
surrounding environment.

On the left side of the campus is the grade school, which includes a multi-purpose cultural hall. Above this are 
the music hall, workshops, and a eurythmy hall, providing spaces for creative and artistic expression.

At the center of the campus is the administrative building, along with facilities for teachers, ensuring easy access 
and a central hub for coordination.

On the right side is a cluster of kindergarten classrooms, designed with soft and nurturing forms to meet the 
developmental needs of young children.

In front of the administrative building, there are expansive biodynamic gardens, orchards, and stables for small 
animals. These features provide opportunities for outdoor education, hands-on learning, and fostering a connec-
tion to nature.

View on grade school buildings View of the campus from the north
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For a more detailed overview of the creation of the Waldorf School campus project in Reno, Nevada, please visit 
the following website:

https://www.arc.cz/en/portfolio-item/architectural-design-of-the-waldorf-school-and-kindergarten-in-reno-nevada-2019/

Art for Art's Sake?
A statement made by Picasso which was in an interview that appeared in Libero Nero in 1952. The Maestro said:

“In art the mass of people no longer seeks consolation and exaltation but those who are refined, rich, unoccu-
pied, who are distillers of quintessences, seek what is new, strange, original, extravagant, scandalous.

I myself since Cubism and before, have satisfied these masters and critics with the changing oddities which 
passed through my head and the less they understood me, the more they admired me! By amusing myself with 
all these games, with all these absurdities, puzzles, rabuses, arabesques, I became famous and that very quickly. 
And fame for a painter means sales, fortune, riches. And today, as you know, I am celebrated, I am rich. But when 
I am alone with myself, I have not the courage to think of myself as an artist in the great and ancient sense of the 
term. Giotto, Titian, Rembrandt were great painters.

I am only a public entertainer who has understood his times and exploited as best he could the imbecility, the 
vanity, the cupidity of his contemporaries. Mine is a bitter confession, more painful than it may appear, but it has 
the merit of being sincere.”

https://www.arc.cz/en/portfolio-item/architectural-design-of-the-waldorf-school-and-kindergarten-in-reno-nevada-2019/
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Lit House Youth: Empowering the 
Youth through Literature and the 
Arts, an initiative from the Philippines 
reaching out across cultures

Tintin Ongpin-Montes, Manila, Philippines
 

Young writers working together with LHY founder, Tintin Ongpin-Montes

Lit House Youth is a Waldorf-Steiner inspired non-profit 
center that aims to provide young people a safe and brave space 
for self-development through holistic activities focusing on 
poetry, creative writing, literature, and the arts. Our program 
enables adolescent and young adult students to build and take 
part in a community of creative individuals who strive to learn 
about themselves as they grow while learning about others and 
the world they live in. As an advocate of Social Threefolding, 
Lit House Youth’s major advocacy is partnering with public 
and private schools and NGOs in need of support for extracur-
ricular writing education for their students.

Now on its 17th year, our pilot workshop, The Write Way 
Creative Writing Workshop for Teens, actively seeks partner-
ships with underserved communities where we can contribute 
to providing equal access to quality literature and writing 

education and helping young people develop their writing 
skills, creative expression, literacy, and overall love for the 
Humanities and the arts. Our activities include creative writing 
workshops, writers’ camps, lectures, arts and crafts workshops, 
readings, and other cultural events; all of these are designed 
within the Waldorf-Steiner pedagogical framework and Social-
Emotional Learning goals. We are funded by students’ fees as 
well as community-supported funds.

Lit House Youth is facilitated and taught by its founder, 
Tintin Ongpin-Montes, an upper school Waldorf teacher from 
the Philippines. She brings Lit House Youth programs through 
her work as its main teacher and as an upper school teacher 
and mentor in Steiner schools and initiatives in the Philip-
pines and other countries in Asia and Europe. At Lit House, 
we believe in amplifying the youth’s voices through the power 
and hope of their words. With this, we believe that our society 
can transform into one with compassion and hope, awareness 
of one another and moral responsibility for positive change, 
and ultimately, radical love and joy.

If you feel inspired to get in touch, collaborate, or in need 
of support for your adolescent literature education programs, 
we may be reached at lithouseyouth@gmail.com .

This Is How They Grow Up: Reshaping 
the Traditional Class 8 Project 
Experience at the Tripat School, Thailand 
Tintin Ongpin-Montes, Manila, Philippines

Upon entering the Tripat primary school building common 
area one late October afternoon, I was greeted by an array of 
students’ works on display: handbound books opened to pages 
with daily journal entries, nature sketches, and scribbles; woven 
baskets and trays with rice seedlings; a wooden contraption 
that I later learned to be a simulation of a seedling threshing 
machine; paintings of trees, rivers and streams, and monks in 
saffron-colored robes; traditional Thai flower baskets and ar-

Young Meranaw writers from Marawi in Mindanao, 
Philippines, a partnership with Duyog Marawi, an 
interfaith NGO for peacebuilding.

mailto:lithouseyouth%40gmail.com?subject=
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rangements; soldier fly larvae in transparent cases; handmade 
posters with diagrams and descriptions of community experi-
ences like catching fish and planting rice; a small clay diorama 
of a rice paddy with evergreen rice stalks to be “harvested”; 
and photographs of students in various community activities. 
These were the outputs that Class 8 had shown during their 
two-day presentations of their camp project. Immediately, as a 
viewer, I was transported to what the students had experienced, 
stirring a sense of awe and wonder in me.

Rethinking, redefining, and reshaping traditions in our 
teaching

For a decade now, the school has been doing the traditional 
format of the Class 8 Independent Project that many Waldorf 
schools all over the world do every year: eighth-graders choose 
a topic to study independently for half-a-year to sometimes a 
whole year, write a research report, create an artistic output, and 
present to the school community the lessons and insights that 
they have learned. It aims to develop independence, academic 
rigor, and love for individual learning among the students, and 
to generally show their readiness for the next stage of their 
education. However, for the academic year 2024-2025, the 
Tripat School Class 8 teacher Nattiya Klampinij (Khru Anne), 
together with the middle school faculty, decided to explore a 
different path for the current Class 8. Instead of individual 
projects, the class will go on a camping trip to a local Thai 

village, learn there, and present their experience to 
the school community after. Naturally, as with all 
new uncharted paths, questions and apprehensions 
arose: Will it work? Will the class still gain what they 
need without the usual Class 8 project?

The children are the curriculum. What does 
this look like for a post-pandemic 21st century 
generation of children and adolescents?

Khru Anne has observed that through the years, 
while the students do achieve the objectives of the 
projects, the engagement of previous eighth-graders 
has varied from being deeply engaged to expressing 
bouts of ennui and stress. “[In Waldorf education, we 
recognize] that everyone is not the same. Every child is 
an individual.” Khru Anne further shares, “I needed 
to renew, reflect, and see what really fits my class… As 
individuals, I see my students’ strengths and what they 
still need to develop. I know that I need to guide them 
but also allow them to grow on their own destiny.”

One of the basic principles of Waldorf education 
is designing lessons and activities that appropriately 
and holistically address the developmental needs of 
the students. The human being in front of us is at the 
core of our task as Waldorf educators. Rudolf Steiner 
emphasizes this when he says in one of his lectures to 
teachers, “Where is the book in which the teacher can 
read about what teaching is? The children themselves 
are this book. We should not learn to teach out of any 

book other than the one lying open before us and consisting of the 
children themselves.”

With a class of varying learning abilities and styles as well 
as unfolding personalities, Khru Anne deeply reflected on what 
would serve the class best. She was then reminded of the fact 
that her class grew up at the time of the pandemic where they 
experienced the isolation and struggles of learning online. 
“This is how they grow up,” as Khru Anne describes her class, 
she recognizes that there were gaps that needed to be filled 
and opportunities to learn together that they needed to have 
this time. In fact, this is the situation of many children and 
adolescents around the world who were impacted by growing 

Some of the students’ presentation outputs of Tripat School Class 
8 Camp
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up and learning during the pandemic. This is the “aha mo-
ment” for Khru Anne as she thought of her class who is about 
to transition from primary school to upper school, “They need 
to stay together. Learn together. But also be independent while 
learning with others.”

Tripat School Class 8 making traditional baskets with the Ban 
Pha Biad village basket-weaver.

“Local life with wisdom”: Ban Pha Biad village in 
Chaiyapum Province

In these highly individualistic times that we live in, how 
can we foster deeper collaborative learning among the class, 
while also connecting to the adolescents’ local community? 
How can they get to know themselves more deeply and more 
authentically, get in touch with their roots and cultural identity, 
and bring these with them as they cross the threshold from 
childhood to adolescence and into their own emerging Self? 
How to achieve all these and also meet the usual objectives of 
the traditional Class 8 project– so that, in the end, the line “I 
look into the world” that the students say every morning, would 
truly resonate within them?

“So I searched on Google, ‘local life with wisdom’,” Khru Anne 
delightfully recalls with a chuckle. Having thought of her class 
and their needs, she then thought of the following conditions 
in looking for a community suitable for the camp:

•	 It has to be a village in Thailand where the 
locals live in close community with one 
another and where they generate their own 
source of livelihood, practice indigenous/
traditional crafts and ways of living.

•	 The locals must be actively involved in the daily 
life of the village. This will give the students a daily, 
practical rhythm as they immerse in the village life, 
while also learning the arts and crafts and social 
and economic dynamics in the community.

•	 There have to be “specialists” or “experts” in the 
community who can then teach the students the 
craft or practice that they do. This will then give 
the students the experience of an apprentice seeking 
the guidance of a mentor or an elder guide, which 

transcends the usual classroom/academic experience.

•	 The village must be a nature’s haven so that the 
students will experience being surrounded by 
nature and its beauty every day. Khru Anne also 
considers the specific needs of students, e.g., one 
boy needs to have a lot of space for him to walk 
around, feel free.

Ban Pha Biad in Chaiyapum is located in the northeastern 
part of Thailand. The way of life of the people here is tied to 
the water–its springs, streams, and river. They make use of 
traditional wisdom and technology in harnessing the water 
and sustaining their livelihood. “Here, the students learned that 
nobody owns the water. It is not about ownership or property or 
not about the money,” Khru Anne explains. Because of this, the 
people’s lives are intricately tied to one another and they feel 
responsible for everybody–from grandchildren to grandparents, 
everyone shares and works together in the community. In a 
globalized, consumerist, digital yet divided world, working 
for the benefit of the whole community is a valuable lesson 
for the class.

Daily village life for Class 8: Learning together and 
Deepening individually

Together with three other teachers, Khru Anne 
accompanied Class 8 in immersing themselves in village life 
for nine days. Their activities included the following:

•	 Cooking local menu like the khao porridge
•	 Doing the rice offering

•	 Climbing the betel palm trees and picking betel nuts

•	 Organic farming

•	 Cultivating black soldier fly larvae to help promote 
zero waste in the village

•	 Basket weaving

•	 Tree planting

•	 Volunteer work - cleaning in the temple areas

•	 Practicing “Tu - num” for sharing water

•	 Making fish traps

•	 Working and playing with the children at the village 
school

•	 Forest bathing and walks to the spring

Clearly, it was important for the class to experience the 
genius loci or spirit of the place, which is intrinsically con-
nected to the cultural identity of the students. Khru Anne also 
adds, “This village is like our school. Everybody is welcome. There 
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is warmth. Everybody knows everybody. They all work together, 
share, and show responsibility for the whole village.” The value 
of relationships and interconnectedness with one another was 
evident in the camp’s vision.

“We stayed in the village for eight nights and nine days. For 
the first six days, the whole class learned the same things together. 
For example, they all did basket making, fish traps, planting. We 
also had a common learning space, like the temple. Then on the 
seventh night, I asked them to choose an activity that they wanted 
to learn more about for the next two days.”

Every day, the students went along the health-giving 
rhythm of the village people: doing the same practical and 
purposeful tasks–if one fails to fulfill their tasks, then the rest 
of the community would be affected. They helped prepare 
and cook their meals, learned about traditional processes like 
fish catching and betel nut harvesting; had dialogues with the 
monks and elders in the village and learned about stories of 
growing up in the community. “Life in the village is slow; life is 
not lived in a rush. Most of the students are familiar with city life 
so this is different for them.” In a way, the village people were 
the students’ teachers, the daily life the lessons, and the village 
itself the classroom–what a way to learn! Indeed, during the 
presentations after the camp, most of the students marveled 
at the fact that the people of Ban Pha Biad were open, kind, 
and had a joy for life.

Aside from these daytime activities, the class would gather 
together with the teachers after dinner. They would review the 
day, have conversations about what they learned, what touched 
them the most, how they did and what else they could do bet-
ter for the next day. When the task of choosing an activity for 
themselves was announced, they were encouraged to choose 
what they truly wished to concentrate on. 

“So after the group experience, now they have their own 
individual experience. I wanted them not just to learn, but to 
really understand.” They were in charge of choosing their own 
“wisdom place”, as Khru Anne described it– an exercise on 
autonomy and agency.
 

Tripat School Class 8 giving their presentations about their camp.

This is how they need to grow up.

“Time is so quick, I want more days to stay.” As teachers, we 
know that when students learn to be engaged in their head, 
heart, hands, they themselves will show this. In reshaping the 
ways we teach, in ways that go beyond the so-called Waldorf 
traditions in the curriculum, we are able to meet the students 
where they truly are in their development, and in the reality 
and times that they live in.

In this new “Class 8 project” experience, the students 
learned how to be, how to grow up, so to speak. They did not 
learn through academic research only, but through something 
more enriching, meaningful, real, and profoundly human. To 
this, Khru Anne adds, “I think this was a valuable experience 
for them. It taught me a lot, too. We learned about people’s lives, 
nature.

They learned about what it means to have money that is 
meaningful. This was real for them because they lived it.”

By working together, they gained new knowledge about 
their own culture, practical life and technology. They discovered 
insights about themselves and others, immersed themselves in 
a community that lives in a culture of care and kindness, as well 
as ethical responsibility for the people and the environment.

With the school’s and the teachers’ willingness, flexibility, 
and creativity to reshape education practices, the class was 
accompanied in their journey through the last year of their 
primary education in a meaningful and authentic way, ushering 
them fully into the threshold of adolescence.
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Eurythmy accompanies people into harmony, balance and feedom. I speak and sing with my 
hands and feet. Inside, I move around the room and enjoy it. The audience breathes with me, 
children were able to experience this beautifully... The Eurythmy Foundation course concluded 
its course after 2 years of eurythmy!

tripatwaldorf@hotmail.com

mailto:tripatwaldorf%40hotmail.com?subject=
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Van James, Artistic Director

Year One of the new painting program at the AnthrOArt 
Center, Shan Mei Zhen in Taichung, Taiwan, concluded in 
November 2024 with a review of Rudolf Steiner’s spiritual 
scientific indications for color and painting and saw the 
beginning of Year Two which will be working with various 
methods arising out of these indications. 

Participants at the conclusion of the first-year AnthrOArt  
Painting Course.

This past summer featured the final on-line semester focus-
ing on the Nine Nature Mood Sketches for Painters and the 
last Four Large Watercolors (New Life, The Three Crosses, 
Archetypal Plant and the Archetypal Human/Animal) after 
work with Rudolf Steiner’s color theories, Friedwart sketches 
and other motif training sketches. A recording with Chinese 
subtitles and a period of extended viewing was available to all 
of the course participants that have continued with the program 
through the entire year. Thirty-six art teachers and educators 
attended the final in-person session with thirteen artists and 
teachers receiving a certificate of completing all of the course 
work from the year.

The start of a new second-year program, also in November, 
explored the mysteries of Color Metamorphosis as developed 
particularly by Gerard Wagner. This session was built on the 
experiences of the previous year visually revealing the deeper na-
ture of “painting out of the color” suggested by Rudolf Steiner.

Starting in January 2025 an on-line semester with Iris 
Sullivan presenting Laine Collot d’Herbois’ work in Light, 
Darkness and Color will proceed monthly from Maui, Hawaiʻi. 
Then, an in-person course in May with Dr. Fiona Campbell 
of Australia teaching Beppe Assenza’s basic Color Exercises 
and Motifs will be presented. To conclude the second-year 

program an on-line summer-autumn semester with Van 
James will explore Hilde Boos-Hamburger’s Creative Power 
of Color, (which will be of particular interest to teachers) 
and prepare for a November 2025 Year Two conclusion.  

   

 
The Second Year program began with a study of Color Meta-

morphoses, based on the work of Gerard Wagner.

A Year Three is envisioned for the study of Rudolf Steiner’s 
indications in Graphic Design (book covers and posters), Black 
and White (slant-line) Shaded Drawing and the linear art of 
Form Drawing. The first year is not required for participation 
in the second or third year but it is possible to makeup the Year 
One program. Enquire at the email address below.

This unique visual art’s program, AnthrOArt, is open to all 
those interested in the visual arts as initiated by Rudolf Steiner 
and developed by some of the important early pioneer artists 
within his circle of influence. Beginners as well as experienced 
artists are welcome for any portion of the program, in-person, 
on-line or both. 

For more information contact: smz.waldorf@gmail.com
 

mailto:smz.waldorf@gmail.com


18

First printed in 2024:

The Divine, Nature, and Humans
PAULA BOSLAU·JULY 21, 2024

Denpasar, Indonesia. Biodynamic agriculture first arrived 
on the Indonesian island of Bali in 2019. Since that 
initial impulse, a committed community has formed. An 
interview with Etha Widiyanto from Biodynamic Bali.

What does biodynamic agriculture look like in Bali?

In October 2022, some of our members participated in 
the Asia-Pacific Biodynamic Conference in Malaysia. Since 
then, we have given many introductory courses and several 
workshops on making biodynamic preparations for local 
farmers. For example, we use cow horns and cow manure 
from the region to produce horn manure. This makes it easy 
for local farmers to adopt practices such as the preparation 
500. As they are used to religious rituals in their daily lives, 
it is natural for them to integrate these practices into their 
farming methods. The principles of biodynamics are in 
line with the Hindu philosophy of maintaining harmony 
between the divine, nature, and humans and recognizing the 
interconnectedness of microcosm and macrocosm.

Biodynamics came to Bali for the first time in 2019. 
What was the reaction of the local population?

The first biodynamic meeting in Bali was attended not 
only by locals but also by people from other islands in the 

archipelago and from Malaysia. This diverse group showed 
that awareness and curiosity about biodynamics are growing, 
especially among those interested in sustainable agriculture 
beyond organic farming and those concerned about food 
quality. Although the term “biodynamic agriculture” may 
be new to farmers and communities in Bali, the underlying 
philosophy is closely linked to the traditional Balinese 
farming concept of “wariga”.  This similarity to Balinese 
culture has made it easier for the locals to adopt biodynamic 
principles.

What do you hope for in the future of biodynamics in 
Indonesia?

Our goal is to build a strong foundation for the biodynamic 
community and encourage more farmers to adopt this 
agricultural approach. We are working on creating a national 
action plan to promote biodynamic farming methods 
on a larger scale. The benefits of biodynamic agriculture, 
such as the regeneration of soil and biodiversity, will not 
only benefit farmers but also the wider community. Our 
efforts today will make a major contribution to a healthier 
environment and a better quality of life for our future 
generations.

Contact biodynamicbali@gmail.com

Translation Charles Cross 
Photo Yohan Tedjaprawira

https://dasgoetheanum.com/en/author/paula-boslau/
mailto:biodynamicbali%40gmail.com?subject=
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Study Anthroposophy ONLINE! 

Join our online program "5 Weekends of Anthroposophy"! 

Five weekends from 17 January to 16 February 2025. 

 


��� Text-study and Discussion groups led by the Goetheanum faculty 


������� Art classes and Eurythmy exercises 


���� Live sessions, video lectures and more! 

Register today!  

   
      studium@goetheanum.ch 
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studium@goetheanum.ch

Register Today!

biodynamicphilippines@gmail.com

mailto:studium@goetheanum.ch
mailto:biodynamicphilippines@gmail.com
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[First printed in the Freunde Waldorf Worldwide Newsletter.  Note: Only the Asian region of support is included in the page below.]
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   [First printed at the online newsletter Waldorf Today, August 26, 2024. Click on letterhead link:]  
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[First printed in Waldorf Today, Nov 6, 2024] 

Sloka, the first Indian Waldorf school 
 

Watch the Hyderabad Waldorf 
School video here. 

                                  

                          

[First printed in Waldorf Today, Nov 6, 2024] 

Sloka, the first Indian Waldorf school 
 

Watch the Hyderabad Waldorf 
School video here. 
School video here.

www.radzatconsulting.com

https://www.youtube.com/watch?v=U24WAeeS7-Y
http://www.radzatconsulting.com
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Sloka 
by Nirmala Diaz, Co-founder

Sloka, the Hyderabad Waldorf school has been an oasis set 
amid the backdrop of the unimaginative, stressful and result-
driven education system in India. When anyone enters the 
school, they immediately sense that children are at the center 
of this learning community.

As one of four Waldorf schools in Hyderabad, Sloka has 
been strengthening the spirit of Waldorf education for 27 years. 
From kindergarten to high school: 

We grew organically adding a new grade each year till we 
reached Grade 10. As awareness of this sensitivity in education 
grew, we decided to add parallel classes grade by grade.

We now have over 125 kindergarteners and over 500 chil-
dren in Grades 1-10.

Transformative Training
Our Waldorf Teacher Training – which began before Sloka 

started in 1997 – has evolved into the Sloka Steiner Waldorf 
Teacher Training programme (SSWTT), held on campus.

We have now acquired new premises, next to the school, to 
conduct our trainings. Our teacher training is rooted in a deep 
conviction that Waldorf Education has to spread but in a way 
that is relevant for us in India.

We spent years making the Waldorf Curriculum relevant 
to the Indian cultural and educational context.

From writing and composing songs that celebrate Indian 
seasons and festivals to building the teaching of Indian lan-
guages (each of which have their own unique script). Sloka 
has also dovetailed the Waldorf Curriculum within the Indian 
educational context.

We also believe that a thriving school environment is key to 
quick learning of essentials in Waldorf Education. Our experi-
enced teachers, who have been working closely with parents and 
children over the years, provide hands-on knowledge sharing, 
and classroom insights during trainings.

Sloka teachers and other participants who attend these 
trainings have found it very transformative. We ensure that our 
training is accessible to all schools both through sponsorship 
and live streaming.

The result is seen in the way our children meet the world and 
perform in various elds. It’s that quality of inner confidence and 
self-motivation that our children have, which has helped them 
to face whatever is required of them in this competitive society.

There is an innate sense of justice, empathy, interest in the 
world, and love for learning that shines like a beacon. This at-
tracts various agencies – private and government – who want 
to understand about Waldorf education’s age-appropriate ap-
proach.

This past summer, Sloka started our first batch of Grade 
11 in June 2024. The upper school will be housed in an 
ecologically-designed new building on the campus, led by a 
faculty of teachers.

We are very grateful to all the mentors who have visited our 
school and helped us in our journey.

Learn more about our school here.

Astronaut-Violinist and Waldorf Alumna 
Sarah Gillis Performs from Space

By Laura Niles

[First printed at Waldorf Today, September 16, 2024]

American space operations engineer Sarah Gillis, age 
30, became the first human to play the violin in space on 
Friday, when she performed John Williams’ “Rey’s Theme” 
(from Star Wars: The Force Awakens) while in orbit aboard 
the Crew Dragon spacecraft for the private crewed Polaris 
Dawn spaceflight by SpaceX.

Gillis was joined on the ground by young musicians from 
around the world, all of them students in the international El 
Sistema network of organizations, including the original El 
Sistema in Venezuela, The Boston String Academy in the 
United States,  NEOJIBA  in Brazil,  Dream Orchestra  in 
Sweden, Brass for Africa in Uganda, and BLUME Haiti.

Gillis’s performance raised money for St. Jude Children’s 
Research Hospital and El Sistema.

“Music has been a defining force in my life, thanks to 
the unwavering support of both my parents,” Gillis told El 
Sistema. “My mother, a music teacher, championed my 
classical training on the violin, which has helped shape me 
into the engineer and astronaut I am today.

The discipline, work ethic, and creativity fostered 
through music set me on the path that led to this extraordi-
nary adventure into space. I’ve chosen to support El Sistema 
USA because they believe every child deserves access to 
the transformative power of music education, regardless of 
circumstance.”

A native of Palo Alto, Calif., Gillis grew up surrounded 
by music, starting the violin at a young age with her 
mother, Sue Levine, who is a violinist and Suzuki teacher.

While in high school at Shining Mountain Waldorf 
School in Boulder, Colo., she went to a lecture where she 
meet her mentor, former NASA astronaut Joe Tanner, who 
encouraged her to pursue a degree in aerospace engineering.

In 2015, while studying engineering and dance at the 

https://waldorftoday.us1.list-manage.com/track/click?u=a0ce04e5a70babb8ef1330163&id=6cd337cadd&e=84e9b9f605
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University of Colorado, Boulder, Sarah started an internship 
at SpaceX, working on human-in-the-loop testing of the 
Dragon spacecraft interior before moving into the astronaut 
training program full-time.

“I feel that one of the skills from music is the ability to 
break down any problem and practice very small pieces of 
it until you can built a whole, and that feels so applicable 
to space flight,” Gillis said in an interview with the Polaris 
Dawn Crew. “You are learning, with repetition, how to break 
down the things you can’t accomplish, and then see them 
through, with practice, and get to the other side.”

On Thursday Gillis was one of two Polaris Dawn as-
tronauts to perform a historic spacewalk, the world’s first 
commercial extravehicular activity, or EVA. 
 

 

Watch the Harmony of Resilience video, just click here.
In introducing the music video, called “Harmony of Re-
silience,” Gillis said that “as we travel around our beautiful 
planet Earth on this five-day mission, we wanted to share 
this special musical moment with you. Bringing together 
global talent, this performance symbolizes unity and hope, 
highlighting the resilience and potential of children every-
where.” 
 
from violinist.com

 
 
 

Two Dramatic Presentations:  
Fire in the Temple and Incarnation of 
the Logos 
Barrow Hutchison, Kona, Hawai'i 

Our first gathering met in Honolulu, Hawai'i, in the 
hundred-year-old Society Center of the Anthroposophical 
Society in Hawai'i, on September 28th, 2024.

In the seating area next to the library, in the newly up-
graded gathering space, there were four black metal music 
stands, two of which supported a black binder.  Two chairs 
had a ‘Reserved’ sign. It was a full house!

On schedule, Laurie Portocarrero and Glen Williamson 
entered and sat facing the music stands.  After a minute or 
two of silence, the actors rose and took positions at respec-
tive stands facing the expectant audience. With measured 
step and speaking as their character would have spoken, the 
actors introduced each character from different locations on 
the stage area.  A time span from 300 BCE to 1925 CE al-
lowed citizens from on high and on earth to tell their stories.

Glen represented Herr Doctor Steiner and others, while 
Laurie represented Marie Steiner, Ita Wegman and others.  
The story unfolded in Dornach, Switzerland, and several 
other European locations.  The stage came alive as speech 
work training gave life to the story’s characters.  Fear, worry, 
tension and loss were carried on their voices.   As the drama 
unfolded; determination, love and understanding were 
beautifully presented as new life was arising from the ashes.

The play, written by Glen, is based on his research into 
lectures, letters, memoirs, personal notes and anecdotes 
describing the burning and aftermath of the historic First 
Goetheanum. It was first presented September 2023. “Actual 
dialogue was drawn from actual words of the historic per-
son,” Glen noted. Laurie and Glen are longtime members of 
the Actors’ Ensemble and have toured together extensively 
since 2005.

All audience members stayed late, enjoying snacks and 
conversations while sharing their uplifted feelings.  

https://waldorftoday.us1.list-manage.com/track/click?u=a0ce04e5a70babb8ef1330163&id=01e6c62a46&e=84e9b9f605
https://waldorftoday.us1.list-manage.com/track/click?u=a0ce04e5a70babb8ef1330163&id=565cf2230a&e=84e9b9f605
https://waldorftoday.us1.list-manage.com/track/click?u=a0ce04e5a70babb8ef1330163&id=1446caa95e&e=84e9b9f605
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[The second gathering, for the Incarnation of the Logos, took 
place on Michaelmas Day.]

On Sunday, September 29th, this evening’s gathering took 
place in a hand-built, wooden chapel, shaped as an overturned 
mariner’s craft, at Kahumana Community, located at the west 
end of the island of O’ahu.  This graceful building with hand 
tooled copper doors and decorated with meaningfully designed 
colored glass windows, was most inviting to the eye.

Glen Williamson developed, told and presented a won-
derous story, which begins with messianic prophecies and 
concludes with the baptism of Jesus in the Jordan River.  A 
fascinating lesson guided by Glen’s compelling voice and 
searching facial expressions.  A brilliant one-man performance.

The program we received contained five colored plates by 
Renaissance artists and one black and white rendering showing 
both Marys with babes in their wombs.

Visit Glen’s website at anthropostheater.com

World Presence
Bert Chase, General Secretary, Canada

[First printed in the Newsletter for Members and Friends of 
the Anthroposophical Society in Canada, November 2024, 
and lightly abridged.]

During the first week of November, the autumn meeting 
of the General Secretaries took place at the Goetheanum. 
Representatives gathered from all corners of our anthropo-
sophical world to take up the issues that are important to you, 
the members, around the world. We were also accompanied 
by the leadership of our Society, the Executive Council, and 
those who carry responsibility for the cultivation of the spiri-
tual research, the contemplative inquiry, needed to fructify the 
work arising out of anthroposophy, the Sections of the School 
for Spiritual Science. 

These are always both joyous and sombre gatherings, 
supported by Autumn herself. Brilliant sunny days gradually 
changed to being enveloped in a protective mantle of fog, 
supporting a more inward reflection on the more serious con-
siderations needing our attention.

There is much to celebrate. Perhaps most important is the 
founding of the Anthroposophical Society in South Korea. This 
is an immensely significant step, one that links the members 
in Asia more closely with the worldwide membership. This is 
the first Country Society established in the region, although 
significant initiatives, arising out of anthroposophy, occur in 
many Asian countries. 

We also acknowledged the significance of Japan in this 
region. For many decades various groups of members in Japan 
have been actively cultivating anthroposophy. After many years 
of development, a great effort has been made to unite disparate 
groups so that the founding of a Country Society can soon 
take place in Japan.

http://anthropostheater.com
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A similar hope is blossoming in Taiwan, although the 
situation here is complicated by the restrictive influences of 
mainland China. These have hindered the development of 
a Country Society for many years. With the recent shifts in 
Taiwanese government, it now seems possible to more closely 
integrate the work here with that around the world.

A similar aspiration, though a much more complicated 
one, exists in mainland China itself. The extensive work here, 
though outwardly quiet, has a strong aspiration to find an ap-
propriate form to link with the worldwide movement. Though 
the aspirations are strong, finding an earthly framework for it 
is not yet apparent.

Also in this region, the Philippines is another country where 
considerable activity has grown over many years, yet seeing this 
being linked in a wider sense, is proceeding at a slower pace.

Beyond Asia, other countries are coming closer to estab-
lishing Country Societies. Perhaps most significant for us are 
developments in Mexico. For decades, the biodynamic and 
Waldorf School movements have flourished here, along with 
active members groups. In recent years, great effort has been 
made to bring these diverse elements into a Country Society. 
This will most likely take place in the coming year and be a 
significant step toward a more complete association of Country 
Societies in North America.

Turning to other areas of the world the mood becomes 
more sombre. Our meetings occurred against the backdrop 
of significant political developments around the world. The 
situation in the United States, as well as in Germany, Georgia, 
and Moldova brought us to a deep consideration of the forces 
of polarity at work in the world. Our Eastern European and 
Middle Eastern colleagues, who are under the heavy weight of 
intense conflict, call for a deep and fundamental understand-

ing of the spiritual influences at work behind the cultivation 
of these polarities, irrespective of where they occur. These 
great world challenges permeate directly into our work in 
the Anthroposophical Society worldwide. Colleagues from 
Israel, Ukraine, and Russia were unable to be with us. These 
hindrances for free and open dialogue, and care for each other, 
led to a sense of loss and introspective reflection.

After our initial days together as General Secretaries, we 
were joined by the Executive Council and Goetheanum Leader-
ship. With them, our focus shifted to their most recent work on 
the founding intentions of what the General Anthroposophi-
cal Society has become. Their ongoing research has led to an 
in-depth assessment of where we are at this important point 
in our collective biography. This scrutiny has led both to an 
appreciation of all that has been accomplished over the past 
century, as well as taking on new resolves for what can develop 
over the next seven years. 

Out of these reflections we explored, from multiple per-
spectives, how to understand the impulse of the Christmas 
Conference today, in a world condition that has gone through 
profound changes over the past century.

What is intended today for our Anthroposophical Society, 
an association of human beings who have come together to 
cultivate a field of knowledge, spiritual knowledge, of the hu-
man being as soul and spiritual reality? 

We can ask ourselves, does the activity in our Society, in 
our groups, in all our gatherings, support this cultivation of the 
life of soul? This is a fundamental question that, if attended to 
with an open earnestness, can have a transformative effect on 
all that we do. Can we make this our litmus test? 

Beyond this primary task is that of establishing ways of 
working that can inform this quest out of spiritual insight, 
out of contemplative inquiry. This is the task of the School 
for Spiritual Science. Though we refer to this School, we must 
again ask whether we have a true understanding of what was 
intended with its establishment concurrently with the Society 
a century ago, and how do we realize its intentions now?

We devoted a great deal of time exploring how we, as those 
representing the worldwide membership, understand this core 
activity which the Anthroposophical Society is intended to sup-
port and nurture. It is this call, placed before those members 
who are drawn to take up this deeper inquiry, this spiritual 
research, which is the life of the School. This, in turn, gives 
substance and meaning to our activities in the Society and 
informs what we can contribute to wider discourse on key 
issues of our time.

Here, very often, we are confronted by the limitations of 
language, for the very term “school,” or the alternative “uni-
versity,” have an institutional character. We can be reminded 
that Rudolf Steiner challenges us to not allow our activities 
to fall into organizational forms, or administrative structures. 
Yet, we must cultivate true associations of human beings that 
enable the care for soul life of individuals and humanity as a 
whole, the cultivation of a completely new culture.  
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The challenge we face is the cultivation of a vital sense for 
the wholeness of anthroposophy, in such a way that we can 
build a common experience of what has evolved over the past 
century. This challenge, of cultivating a sense for wholeness, is 
being cultivated around the world. Here, in North America, 
in recent years, a working group of members have taken up 
this exploration in different ways. One of the fruits of these 
efforts is a call for those who feel a commitment to building a 
unified imagination of the whole of Anthroposophy, to come 
together next August.

A complimentary process is the commitment to strengthen 
the work of the General Anthroposophical Section of the 
School for Spiritual Science. It is this field of contemplative 
inquiry that informs every aspect of human life. It is out of 
this deeper cultivation of what we have in common, that we 
can find our way to those who seek for spiritual insight in 
their daily life and work in the world. These are the various 
“professional” sections of the School. Here again we face the 
challenges of language, for the terminology leads towards fixed 
organizational forms where what is important is enabling indi-
viduals who share a common field of work to undertake areas 
of research that informs their life endeavours. 

Everything has to do with this ‘seeking for others.’ 
What can arise in our relationships with each other is to 
follow a path to greater and greater meaning. This path 
begins with a longing for the renewal of soul. What can 
then develop is an aspiration to stand for this new spiritu-
ally grounded stream in human culture. This longing can 
become a quest for colleagues with whom we can attend 
to the deep challenges that humanity faces today. Out of 
deep concern for our shared human condition we engage 
in a spiritually grounded inquiry, a deeper understanding, 
of what lies behind our human experience. We turn to 
seeking a living understanding of karma and reincarnation, 
of the reality of the super-sensible, the cultivation of our 
inner life, and most importantly seeking the presence of 
the One who bears the archetype of what the human be-
ing can become. These fields of inquiry enrich and inform 
every aspect of our lives. 

Out of collaboration with those who share these long-
ings to understand, to comprehend, we can learn to bring 
a sense of joyous exploration into everything that we do, 
touched and informed by these sweeping fields of deeper 
consideration and reflection.

Perhaps most important is the effort of those at the 
Goetheanum to come into a collaborative working rela-
tionship with members around the world. Increasingly 
their efforts are to continuously share their search for 
a deeper grasp of the phenomena that impact our lives, 
while simultaneously taking interest in the fields of inquiry 
being cultivated around the world.   

Reflecting upon our own soul experience, we can 
ask ourselves if we experience our soul life having been 
enriched and nurtured within the Society, both as indi-

viduals and as communities. We can also ask ourselves, how 
this enriching of the soul has brought us to the threshold of 
our everyday consciousness. Are we brought closer to the realm 
of the Divine? And are we open, attentive to, how this divine 
presence would help us, informing everything that we long to 
bring as a healing presence into our troubled and challenged 
world?
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November 2024
In the early 1990s I was asked the question, if all the schools had a eurythmist, would New Zealand
have enough eurythmists? My answer then, and today still is a resounding 'no'!
In my mind there will always be a place for more alongside educational, therapeutic, artistic
and social eurythmy, it could be carried into areas and professions that we have not begun to explore.

This has been another intensive and fulfilling year for Eurythmy Aotearoa. The core student group of six
forges ahead, taking on the learning and challenges that lead them to develop and transform their
movement. The year brought many highlights. In January we included form drawing and music theory,
both greatly appreciated by the students. In July Nives Frigerio led us into an experience of educational
eurythmy. We enjoyed the expansion of the group with the addition of three eurythmists visiting from
overseas, all of whom intend to return to New Zealand in the future.

Our pedagogical block with visiting eurythmists Homework together.

In October, the students attended the workshop and performance by Cornelia Klose.
The workshop provided fresh insights into tone eurythmy especially and we were privileged to see such a
professional performance with musicians Ingrid Palmer-piano, Miru Shimoaka- violin and
Elien Hoffmans, tutor, carrying the speech. It was truly an inspirational experience.
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Cornelia Klose working with students. Cornelias workshop participants and tutors.

A part-time training requires genuine commitment from the students, for without the daily presence of their
tutors they need to be self-motivated and directed. During the training, students are required to do
research on a variety of topics. This year they covered two assignments, the biography of a composer and
developing the choreography and gestures for a poem based on Dionysian principles. The preparation
and presentation of such work provides a great learning experience as they develop their own work and
have the opportunity to observe and listen to one another.
Their presentations in July and October of this year indicate that they are on target towards completing
their training at the close of 2026.

Students at Michael Park presenting mid-year work to an audience.

Our course is nomadic in that we are without a permanent home, that means each workshop sees tutors
and students on the road for our lively sessions.
We are extremely grateful for the support and generosity of people and organisations.
A special thanks to Michael Park Steiner School, and Waikato Waldorf School who generously
open their facilities to us; also to Clare and Warwick Hutchinson who regularly host the tutors
and make their home available for extended meals and gatherings.
This year has been outstanding for the financial support received from trusts and individuals.
We thank all of you from our hearts for standing so strongly with us. With your support we can believe
in a positive future. In closing, I speak for all our tutors when I write that we find it a privilege
to work with this mature group of students.

Heartfelt thanks from Eurythmy Aotearoa Tutors
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trungtamvsec@gmail.comtrungtamvsec@gmail.com

mailto:trungtamvsec@gmail.com
mailto:trungtamvsec@gmail.com
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New Zealand 

 

Philippines          Peru 

          

edith.vandermeer@gmail.com

mailto:edith.vandermeer%40gmail.com?subject=
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India 

 

Philippines 
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Australia       USA 

 

Sweden 

 

This 2-year part-time course offers a unique 
approach to painting & drawing, where artistic 
practice becomes a schooling process for the soul.

A combination of online classes, pre-recorded 
videos, webinars, self-study & individual mentoring 
that offers the flexibility of studying from home, 
led by a professional artist/ educator with an 
international online community of like-minded 
students of art & Anthroposophy.  

Who is it for? 
For artists, teachers, art therapists & anyone 
seeking an experiential approach to 
understanding Spiritual Science through the 
practice & contemplation of art. One-on-one 
mentoring & professional development 
certificates also available.

Enquiries about the 2025 course are now open! 

Find out more: Fiona Campbell paintedspace@gmail.com 
Painted Space Studio https://painted-space.com/art-as-a-path-of-schooling-for-the-soul/  

This training is an initiative of the Visual Arts Section 

Ar t as a Path of  Schooling for the Soul
An online training in art as a spiritual practice

for the ordering & strengthening of the soul  

This training promotes art as a spiritual practice as well as a creative one. It uses the anthroposophic approach to 
art as its starting point but encourages students to develop their own unique style of expression rather than 
adhering to a particular school or training. 

Themes: Goethean phenomenology, Steiner’s training sketches portfolio and colour theory are the foundation. 
Course content includes inner development exercises, exploring spirit in nature and human, threshold 
experiences, art and morality and the nature of creativity. There is a special study of counter images, drawing on 
texts such as How to Know Higher Worlds and selected lectures by a range of authors. 

Course leader: Fiona Campbell is an artist, writer, phenomenologist & lecturer with a PhD in creativity & cognition. 

AArr tt  iiss  aa  bbrriiddggee  ffrroomm  tthhee  sseennssiibbllee  ttoo  tthhee  ssuuppeerrsseennssiibbllee  wwoorrlldd..  WWhheenn  wwee  wwoorrkk  wwiitthh  aarr tt  wwiitthh  tthhiiss  uunnddeerrssttaannddiinngg,,  
wwee  ccaann  ‘‘sstteepp  oouutt  ooff   oouurr  sskkiinnss  aanndd  ttaakkee  ppaarr tt  iinn  ccoossmmiicc  lliiffee..’’  ((SStteeiinneerr))

paintedspace@gmail.com

www.anthroposophical-meditation.info

https://painted-space.com/art-as-a-path-of-schooling-for-the-soul/

mailto:paintedspace@gmail.com
http://www.anthroposophical-meditation.info
https://painted-space.com/art-as-a-path-of-schooling-for-the-soul/
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Indonesia

 

 

Contact to be announced 

USA 

             Threefold.org

http://Threefold.org
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karen@centerforanthroposophy.org

mailto:karen@centerforanthroposophy.org
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the Anthroposophical Society in Hawai‘i.
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Anthroposophical Society in Hawai‘i
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"We live in a time in which a whole host of old forms of civilization to which humankind still erroneously clings, are 
sinking into the abyss, a time in which the claim insistently arises that we must find our way to something new."

--RUDOLF STEINER
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